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Tier 2 FOUNDATIONS 

Snapshot 
Positive Behavioral Interventions and 

Supports (PBIS) 
PBIS is a behavior-based systems approach 

improving the capacity of schools, families and 

communities to provide effective and efficient 

learning environments using a positive and 

prevention-oriented framework.  This framework 

serves to create the bridge between research 

validated practices and unique environments.  

 
ANTECEDENTS 

“PREVENT” 

BEHAVIOR 

“TEACH” 

CONSEQUENCES 

“REINFORCE” 
Design supportive 

environments using 

antecedent 

strategies 

promoting a 

positive and safe 

school climate for 

ALL students.  

Teach positive 

expectations, 

self-management 

and socially 

appropriate peer 

interactions 

supporting a 

positive and safe 

school climate for 

ALL students.   

Provide specific 

performance 

feedback and a 

continuum of 

positive 

reinforcement 

intrinsically 

motivating ALL 

students to engage 

in socially 

appropriate 

behaviors. 
 

Multi-tiered Systems of Support 

PBIS is a multi-tiered system of support with attention 

focused on sustaining schoolwide (Tier 1) support for 

all students, supplementing targeted group (Tier 2) 

supports for some students and providing 

individualized interventions (Tier 3) for a few students 

to improve overall lifestyle outcomes (personal, 

health, family, social, work, recreation) for all 

students.  

 

Tier 2 is designed to be implemented within a multi-

tiered system of support and thus builds from and 

enhances Tier I systems, practices and the use of 

data for decision-making.  

 

Students most appropriate for 

Tier 2 supports and interventions 

exhibit low level disruptive 
behaviors such as the following: 

 

 Difficulty taking turns, 

talking out of turn 

 Refusing to share or 

complete work 

 Out of seat, wanders 

 Low level aggression 

 Difficulty following 

directions 

 Frequent peer conflict 

 Disruption 

 Defiance 

 Unprepared, loses/ 

forgets work 

 Tardy 

 

Critical Elements 
 

 Tier 2 team membership and 

operating procedures  

 Decision rules and multiple sources 

of data to identify students 

 Request for Assistance process 

available to all staff, families and 

students 

 Multiple ongoing behavior support 

interventions matched to student 

need 

 Behavior support interventions 

provide: 

a) additional instructional 

time for student skill 

development  

a) (b)additional 

structure/predictability 

b) (c) increased opportunity 

for feedback  

 Student performance data used 

to track proportion of intervention 

success 

 Outcome data and decision rules 

for progress monitoring and 

identification 

 

Function-based Prevention 

                     Strategies 
Students who need additional 

support may display behaviors 

externally or internally in 

response to the stress of school 

and/or home.  The goal is to 

provide support to these 

students in meeting their needs, 

to keep them in class learning, 

and to avoid escalation to more 

intensive service needs.  
 

More targeted social skills  

instruction 

 

Increased adult monitoring and 

positive attention 

 

Specific and regular daily  

feedback on behavioral progress 

   

Additional academic supports,  

if necessary 

 

CICO-SWIS:  data collection for 

 problem solving individual student  

progress within a targeted group 

 intervention and measuring fidelity of 

implementation 
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 Tier 2 valued outcomes are 

specified, endorsed, 

emphasized and monitored 

frequently and regularly.  

 Tier 2 outcomes refer to what 

we want students to learn and 

do well. 

 Tier 2 outcomes are derived 

from data. 

 Tier 2 outcomes guide decisions 

about what Tier 2 practices to 

select and what Tier 2 systems 

might be needed to support 

achievement of the Tier 2 

outcomes. 

Cultural Equity 
 Assess contextual and cultural 

appropriateness (terminology, language, 

meaning) of individualized and small-group 

behavioral expectations and objectives. 

 Examine consistency and congruence of 

terminology, language, meaning of school, 

family and community definitions of norm-

following and norm-violating behaviors and 

expectations. 

 Involve individual students, family and faculty 

members in the identification, selection, 

analysis, and modification of norm-following 

and norm-violating behaviors and 

expectations. 
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 Tier 2 Teaming 

 Screening and Nomination 

 Student Review Process 

 Defined Continuum of 

Function-based Interventions  

 Established and Documented 

Procedures and Guidelines 

 Progress Monitoring Guidelines 

 Tier 2 Intervention Tracking 

Process 

Cultural Knowledge and Self-Awareness 
 Include and involve family and community 

members who can analyze, interpret and 

make suggestions about the communications, 

behavior of individual students, family and 

faculty members from a contextual and 

culturally relevant perspective 
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 Classroom Practices 

(Foundations, Prevention and 

Response Practices) 

 Behavior Education Program 

(BEP)or Check-in Check-out 

(CICO) 

 Academic Support Groups 

 Mentoring 

 Social Skills Curriculum  

 Simple Positive Behavior 

Support Plan 

Cultural Validation and Relevance 
 Use practices that can be adapted to the 

contextual and cultural learning histories of 

individual students, family and faculty 

members 
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 Student Performance Data  

 Progress Monitoring Tools 

 Fidelity of Implementation 

Checklists  

 Outcome and Fidelity Data  

 

Cultural Validity 
 Use individual student data to guide selection, 

adaptation, implementation, and evaluation 

of evidence-based practices 
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T2 Intervention  

Characteristics 
 Continuously available 

 Rapid access 

 Continuous monitoring 

 Low effort 

 Consistency with SWPBIS expectations 

 Implemented by all staff 

 Flexible/adaptable to match function 

 Student chooses to participate 

T2 Intervention 

Essential Components 

 Explicit instruction of skills (e.g., prosocial skills, 

academic skills) 

 Structured prompts for appropriate behavior 

 Opportunities for the student to practice new 

skills in the natural setting 

 Frequent feedback to the student 

 Fading support when appropriate 

 Communication with parents 

 

 

Mental Health Alignment 
School mental health, a dimension of overall health, describes the social-emotional development of school-

age children. It is often described as a fluid state of being impacted by wellness, mental illness, substance 

abuse, trauma, toxic stress, and the effects of adverse childhood experiences. Students who do not receive 

effective mental health supports are more likely to experience lower educational achievements such as 

attendance (Gall, Pagano, Desmond, Perrin, & Murphy, 2000), ability to concentrate (Humensky et al, 2010), 

academic achievement and grade completion (Nelson, Benner, Lane, & Smith, 2004). Implementing 

comprehensive school mental health services can help develop proactive, preventative systems fostering 

positive school climates focused on teaching and learning. The Schoolwide Positive Behavior Support (SW-

PBIS) framework cannot assume the responsibility of being the only component within a comprehensive 

school mental health support model; however, implementation with fidelity, of the SW-PBIS framework can 

help strengthen and support a comprehensive school mental health support model. 

 

MO SW-PBS Tier 2 Team Workbook. 2018-19, Page 19 

“When a school implements an intervention without careful consideration of the systems 

features necessary to guide implementation, the intervention is likely to: 

disappear quickly, 

be implemented with poor fidelity, or 

become part of a hodgepodge of interventions, 

none of which have documented effects.” 
–Anderson & Borgmeier, 2010 

 

T2 Interventions 

 Check-in Check-out (CICO) 

 CICO with Adaptation 

 Social Skills Intervention Groups 

 Self-Monitoring 

 Mentoring Programs 

 Simple Functional Behavior Support Plans 

 Academic Instructional Groups 

 Academic Accommodations 

 

15%                

Secondary 

Prevention                 

 
 

TIER 2 TARGETED – More specialized, intensive practices and systems for supporting students who have 

demonstrated behaviors indicating a risk for future failure and/or whose behaviors have been documented as 

unresponsive to Tier 1 practices and systems. 
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Tier 2 Interventions Essential Features 
Processing Activity:  Jigsaw Read 
Instructions: 

All groups read the “Abstract & Introduction” (pages 5-7) 

Group 1:  Essential Features of Tier 2 Interventions (page 7) 

Group 2:  Selecting Tier 2 Interventions (page 8) 

Group 3:  Planning for Initial & Sustaining Implementation (page 8) 

Group 4:  Teams to Drive Implementation (page 9) 

Group 5: Data to Guide Decision Making (page 10) 

Group 6: Progress Monitoring (page 11) 

Group 7:  Infrastructure (page 12) 

 

 

 

#1 
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